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2.  Ongoing projects

a. Development of change-sensitive measures of bullying and retaliatory aggression that are suitable for use by educators and researchers.
b. Examination of the contributions of individual characteristics and the social context to observed intervention outcomes.
3.  Annotated bibliography of articles and chapters related to bullying

Low, S., Frey, K. S., & Brockman, C. (in press). Gossip on the playground: Changes associated with universal intervention, retaliation beliefs and supportive friendships. School Psychology Review, invited article for special issue on The need for relational aggression interventions in the schools: Innovative programming and next steps in research and practice.

These analyses of Steps to Respect effects after one year showed significant declines in malicious gossip in the experimental, but not control classrooms. Endorsement of retaliatory aggression predicted increased gossip victimization only among students in the control group. Having supportive friends predicted decreased victimization only in the experimental group. 
Frey, K. S., Newman, J. B., Nolen, S. B., & Hirschstein, M. K. (under review). Reducing bullying and contributing behavior: Addressing transactional relationships within the school social ecology. In Jimerson, S. R., Nickerson, A. B., Mayer, M. J., & Furlong, M. J. (Eds.) The handbook of school violence and schoolsafety: International research and practice. New York: Routledge.



The authors draw on a transactional model, previous research, and their own observations to suggest how bystander behavior and retaliatory aggression may help perpetuate school bullying.

Frey, K. S., Jones, D., C., Hirschstein, M. K., & Edstrom, L. V. (in press). Teacher support of bullying prevention: The good, the bad and the promising. In D. L. Espelage & S. M. Swearer (Eds.). The handbook of school bullying: A North American perspective (pp. 478 – 496). New York: Routledge.



These analyses showed that teacher encouragement of empathy in class contributed to classroom-level reductions in destructive bystander behavior and endorsement of retaliatory aggression. Teacher encouragement of assertive behavior showed a promising association with decreased victimization, while encouragement of emotion regulation was unexpectedly associated with increases in destructive bystander behavior.

Frey, K. S., & Nolen, S. B. (2010). Taking “Steps” Toward Positive Social Relationships: A Transactional Model of  Intervention. In J. Meece & J. Eccles (Eds.), Handbook of schools, schooling, and human development (pp. 478 – 496). New York: Routledge.



This provides a transactional analysis of aggression and intervention processes. It describes how the social context influence aggressive and prosocial behavior, with an in-depth analyses of dyadic during resource distribution negotiations.

Newman, J. B., Frey, K. S., & Jones, D. C. (2010). Factors influencing teacher interventions in bullying situations: Implications for research and practice. In B. Doll, W. Pfohl, & J. Yoon (Eds.), Handbook of youth prevention science (pp. 218 – 237).  New York: Routledge.


This uses a transactional model and review of the literature to suggest how teacher characteristics, teacher-student relationships, teacher-class relationships, and the school community contribute to teachers’ efforts to reduce bullying. 
Glew, G., Frey, K. S., & Walker, W. O. (2010). Bullying update: Are we making any progress? Pediatrics in Review, 31, e68 – e74, DOI: 10.1542/pir.31-9-e68.

Case studies provide examples of challenges encountered during school consultations.

Frey, K. S., Hirschstein, M. K., Edstrom, L. V. & Snell, J. L. (2009). Observed reductions in school bullying, nonbullying aggression, and destructive bystander behavior: A longitudinal evaluation. Journal of Educational Psychology, 101, 466 – 481, DOI: 10.1037/a0013839.

Multilevel analyses showed observed reductions in playground bullying, aggression, destructive bystander behavior, and argumentativeness after a second year’s implementation of the Steps to Respect program. Perceived difficulty of responding assertively to bullying also declined relative to the control group. Article discussed methodological issues posed by discrepancies between self-reported and observed behavior change.
Frey, K. S., Edstrom, L. V., & Hirschstein, M. K. (2009). School bullying: A crisis or an opportunity? In S. R. Jimerson, S. M. Swearer, & D. L. Espelage (Eds.), The handbook of school bullying: An international perspective (pp. 403 – 416). New York: Routledge.



This summarizes the impact of the Steps to Respect program over two years. It details the process and rationale for coaching students involved in bullying, rather than using high-stakes punishment.

Hirschstein, M. K., Edstrom, L. V., Frey, K. S., Snell, J. L. & Mackenzie, E. P. (2007). Walking the talk in bullying prevention: Teacher implementation variables related to outcomes of the Steps to Respect program. School Psychology Review, 36, 3 – 21.
This paper examines the relationship of teacher implementation of recommended practices and observed playground behavior. Even low levels of teacher coaching of students involved in bullying predicted later decreases in victimization, destructive bystander behavior, and aggression (grades 5 & 6).
Frey, K. S., Hirschstein, M. K., Snell, J. L., Edstrom, L. V., MacKenzie, E. P. & Broderick, C. (2005). Reducing playground bullying and supporting beliefs: An experimental trial of the Steps to Respect program. Developmental Psychology, 41, 479 -491, DOI: 10.1037/0012-1649.41.3.479.

A random-controlled trial (n = 544 – 1,023) of the Steps to Respect program revealed first-year declines in observed playground bullying, destructive bystander behavior, and argumentativeness relative to the countrol group. Norms supporting aggression and the perceived difficulty of responding assertively to bullying also declined while agreeable playground behavior increased in the intervention group.
Frey, K. S., Nolen, S. B., VanSchoiak-Edstrom, L., & Hirschstein, M. (2005). Evaluating a school-based social competence program: Linking behavior, goals and beliefs. Journal of Applied Developmental Psychology, 26, 171 – 200, DOI: 10.1016/jappdev.2004,12,002.


A random-controlled trial of the Second Step program showed intervention-group students were more cooperative, less aggressive and less in need of adult intervention than control group students during the negotiated division of four prizes (n = 796). Individual and dyadic behavior varied as a function of goals, hostile attributions, and attitude concordance within dyads.
Frey, K. S. (2005). Gathering and communicating information about school bullying: Overcoming Secrets and lies.  Health Education, 105, 409 – 414, DOI: 10.1108/09654280510630759.

This describes ways for school personnel to collect data on bullying while providing security to students.
Van Schoiack, L., Frey, K. S., & Beland, K. (2002). Changing adolescents' attitudes about relational and physical aggression: An early evaluation of a school-based intervention. School Psychology Review, 31, 201-216.


This quasi-experitmental study showed decreased endorsement of norms supporting physical, verbal, and relational aggression and increased self-efficacy for social skills among middle school participants in Second Step relative to control students in the same schools.
Hirschstein, M. K. & Frey, K. S. (2006). Promoting behavior and beliefs that reduce bullying. In S. R. Jimerson & M. J. Furlong (Eds.) The handbook of school violence and school safety: From research to practice. (pp. 309 – 324).Mahwah, NJ: Erlbaum.



This provides results of the Steps to Respect program on changes in teaching practices related to bullying and first-year student outcomes.

Snell, J. L., MacKenzie, E. P. & Frey, K. S. (2002). Bullying prevention in elementary schools: The importance of adult leadership, peer group support, and student social-emotional skills. In M. R. Shinn, G. Stoner, & H. M. Walker (Eds.) Interventions for academic and behavior problems II: Preventive and remedial approaches (pp. 351 – 372). Bethesda, MD: National Association of School Psychologists. 



This chapter summarizes conceptual underpinnings for the Steps to Respect bullying program, including an analysis of bystander intervention.


