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Sense of Belonging Scale (Hoffman et al., 2002)

• “I feel comfortable seeking help from a faculty member before or after class”
• “I feel that a faculty member would be sympathetic if I was upset”

Subjective Happiness Scale (Lyubomirsky & Lepper, 1999)

• “In general, I consider myself ..”  (Likert scale of 1-7, 1 being ‘not a very happy person’ & 7 being ‘a very happy person’)
• “Compared to most of my peers, I consider myself..” (Likert scale of 1-7, 1 being ‘less happy’ & 7 being ‘more happy’)

Self-Efficacy Questionnaire (Gaumer-Erickson, et al., 2016)

• “I can learn what is being taught in class this year”
• “I believe that the brain can be developed like a muscle”

Modified Stressor Scale for College Students (Ota et al., 2016)

• “My life prospects are uncertain” (true/false)
• “My parents are inquisitive about what I am doing” (true/false)

12-Item Grit Scale (Duckworth, 2007)

• “Setbacks don’t discourage me” (Likert scale 1-5, 1 being ‘very much like me’ & 7 being not like me at all’)
• “I have achieved a goal that took years of work” (Likert scale 1-5, 1 being ‘very much like me’ & 7 being not like me at all’)

What factors contribute to students’

connection to their college campus?

What role do play in 
college students’ sense of 

psychosocial wellbeing?

Measures

• The transition to college can be tumultuous and is seen as a period of both great upheaval and growth. 
Students’ lives are filled with challenges, many of them stressful. 

• Faculty involvement is crucial to students’ learning, and the connections that faculty make with students 
help students feel greater sense of belonging to their college campuses (Ryzin, et. al., 2009) Additionally, 
faculty support has shown to have positive effects on their students’ psychosocial wellbeing. 

• According to Sim & Moon (2015), higher self-efficacy was related to better college life adjustment. 
Additionally, students with high levels of academic self-efficacy had less stress and were better adjusted 
to college life.

• Study 2 was conducted as a replication and extension of Study 1, with the focus on faculty support as a 
predictor for student psychosocial wellbeing.
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Study 1 (California) Study 2 (Nebraska)

Discussion

August 2018 – May 2019
N = 263 (37 removed due to missing responses)
Data were collected online through SONA, using the psychology 
department subject pool at California State University, Sacramento

Table 1

Hierarchical multiple regression of Faculty Support, Self-Efficacy, & Level of Stress on 
Subjective Happiness

Note: N = 263. ** p < .001

Figure 1

Faculty Support is a good predictor of students’ 
Subjective Happiness, with Self-Efficacy and Level of 
Stress as partial mediators

Results
A structural equation model was conducted to explore whether Self-Efficacy and Level of Stress were mediators in the relationship between 
Faculty Support and students’ Subjective Happiness. The direct path indicated that Faculty Support predicted students’ Subjective Happiness, 
ß = .32, p < .001. When both Self-Efficacy and Level of Stress were added as mediators to the model, partial mediation was observed, and the 
direct path between Faculty Support and students’ Subjective Happiness weakened, ß = .13, p = .016.

August 2019 – March 2020 
** Data collection was halted in March 2020 due to the global pandemic, COVID-19.

N = 147 (2 removed due to missing responses)
Data were collected online through Qualtrics at University of 
Nebraska-Lincoln. 

Figure 2

Structure Equation Model Showing 
Peer Support, Faculty Support (Fully 
Mediated by Self-Efficacy) and Stress 
Predicting Wellbeing

Results
Faculty support remained a significant predictor of wellbeing, independent of peer support. In hierarchical regression analysis, faculty 
support was entered as a predictor of wellbeing in step one, peer support in step two, & level of stress in step three. This model was 
statistically significant, F (3, 146) = 19.839, p < .001, βfacultysupport = 8.392, βpeersupport = 3.238, βstress = -36.780, adjusted R2 = .275, 
explaining 27.5% of the variance in wellbeing. 

Table 2

Hierarchical Linear Regression Predicting Wellbeing from Faculty Support, Peer Support, 
and Stress

Note: N = 155. * p < .05, ** p < .01, *** p < .001

• Study 1 was conducted to determine whether faculty support would predict students’ 

subjective happiness. While results indicated that this directional relationship was supported, 
it is also important to note that Faculty Support led to higher levels of self-efficacy and lower 
levels of stress in students as well, suggesting that faculty play a critical role in the overall 
wellbeing of their students.

• Study 2 was conducted with the primary focus on the role of faculty support. Results 

suggested that faculty support has a unique contribution to student psychosocial wellbeing, 
even when controlling for both peer support and stress, and that faculty support also plays a 
key role in raising a students’ self-efficacy, which in turn, also contributes to positive 
wellbeing among college students.

Implications
• While previous studies have explored the impact of social support, little has been learned 

about individual components of social support. The deeper implications of these studies were 
to determine the relationship of faculty support, and whether faculty make unique 
contributions to students’ overall wellbeing. What has been found, especially in study 2, is 
that faculty play a crucial role in their students’ psychosocial wellbeing, above what is offered 
by peers. 

• One of the most important points from this research is that one of the mechanisms of faculty 
support is through raising students’ self-efficacy, which was shown to correlate with higher 
levels of psychosocial wellbeing. The most salient result from these studies is that faculty 
matter and that they can make a difference in their students’ lives.


